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Background 

• Teaching evidence-based practice (EBP) should be interactive 

and integrated.1,2

• Combining e-learning and face-to-face learning is recommended.2

• Flipping the classroom achieves higher learning outcomes.3,4

• Future research need to explore experiences with EBP e-

learning.2

1Khan & Coomarasamy (2006), BMC Med Educ, 2Rohwer et al. (2006), Campbell Systematic Rev, 3Akçayıra & Akçayırb (2018), Computers & Education, 
4van Alen et al. (2019), Educational Research Review



Aim

To explore experiences with an online course in EBP among 

students and teachers in bachelor programs within health and 

social care education. 



Context

• We developed an online course in EBP in Canvas

• Target group: bachelor students in health and social care 

programs

• Blueprint Course; content shared with several associated courses 

• Modules related to the EBP steps

• Content: texts, profession-specific scenarios, pre-recorded 

presentation, podcast, multimedia productions, interactive and 

engaging HTML5 content (H5P), etc. 

• Universally designed 



Methods

• Nine individual interviews with teachers, from six different 

bachelor programs.

• Five focus group interviews with students (n=16) from: 

• Bachelor program in physiotherapy (n=10)

• Bachelor program in social education (n=6)

• Systematic text condensation1 was used for analysis

1Malterud (2012), Scand J Public Health  



Results

Students 

Appreciated the variety of content, interactive content, especially the instant 
feedback, and the design/structure that made it easy to navigate.

Experienced the course as complex and lacked motivation, if they did not receive 
instructions about how to use it, when to use it and what to prioritize. 

Appreciated professions-specific content but struggled to see how the course content 
was relevant for practice. 

Believed that assessment of EBP competence; would positively influence their 
motivation to learn EBP through this online course.

Teachers
Appreciated that all teaching material about EBP steps was in one place; time-saving and 
experienced that the course could facilitate EBP teaching.

Complex course with a lot of content, and time consuming to navigate and get familiar with 
the content. 

Highlighted the importance of using the course frequently and for any topic, to help students 
see the relevance of the course and EBP. 

Believed that assessment of EBP competence was a key to motivate students to learn EBP and 
to use the course.

Lack of EBP competence could be a barrier towards use of the course, and they felt a need for 
a community to share experiences with the course; and sharing experiences could facilitate 
engagement among more colleagues. 



Limits

• We interviewed participants from one institution only.

• Participants were based at different campuses/different programs.

• Our findings echo findings from similar research. 1

1Shorey & Chua (2021), Nursing and Health Sciences



Conclusions

• Successful teaching and learning of EBP requires that teachers 

• provide specific learning instructions 

• demonstrate the clinical relevance of learning EBP using the online 

course

• assess EBP competence 

• An online course in EBP, supporting blended learning or flipped 

education approach, can facilitate the teaching and learning of 

EBP among bachelor students in health and social care 

education. 


